Developing preservice teachers’ conceptualization of models
and simulations through Group-based Cloud Computing
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Abstract Results and Discussion

In this study, preservice elementary science teachers use Group-
based Cloud Computing (GbCC) to engage in simulations about the
reintroduction of wolves to Yellowstone. Participants developed
concept maps and defined models and simulations before and after
using GbCC. Findings include that through the intervention,
participants moved from linear representations of concept maps
towards more complex system-based representations. Although
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Stroup, 2017). This study uses modified s
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preservice teachers enrolled in an elementary science methods
course (Table 1).
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